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Abstract: This study examines the influence of co-curricular activities on the development of critical thinking skills among
students, which is critical for their academic and professional success. Despite the increasing emphasis on developing critical
thinking in education, research has not fully explored how specific co-curricular activities, such as structured debate, contribute
to this development. Focusing on the Dhaka University Debating Society (DUDS), the research aims to examine the influence of
co-curricular activities on the development of critical thinking skills among students, focusing on the Dhaka University Debating
Society’s (DUDS) policy provisions and practices. Employing a qualitative case study approach, triangulation methods were used
to collect data, including content analysis of the DUDS constitution and semi-structured interviews with general members,
executive members, representatives, and mentors. Participants were selected through purposive and quota sampling. Data
analysis was conducted using Deductive Content Analysis for policy documents and Inductive Thematic Analysis for interview
data, guided by a conceptual framework identifying six critical thinking indicators: accuracy of observation, use of evidence,
reliability of sources, generalization, reasoning, and prediction. Findings reveal that DUDS significantly enhances critical
thinking through structured policy provisions, argumentation practices, and a strong focus on diverse perspectives, rational
thinking, decision-making, and communication skills. The study also highlights how DUDS fosters collaboration and the ability
to challenge personal beliefs, contributing to a deeper understanding of multiple perspectives. These findings emphasize the
crucial role of oratory-based co-curricular activities in cultivating critical thinking and suggest the importance of integrating such
practices more widely into educational curricula. Future studies should explore how different debate formats and interdisciplinary
integration can further enhance critical thinking in diverse educational contexts.
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1. Introduction

educators and experts alike. These activities extend beyond the traditional curriculum to include various aspects of personal
development crucial in today's fast-paced and complex world. Critical thinking stands out as particularly vital among the myriad
skills that oratory activity-based CCAs aim to develop. Mancha and Ahmad [1] highlight that co-curricular activities offer lessons
in spirituality, decision-making, collaboration, and self-confidence—areas often unaddressed within the confines of standard
classroom instruction. In addition, critical thinking, a skill paramount for navigating the challenges of the 21st century, is
increasingly recognized for its importance in educational settings. Thinking critically enables students to analyze information
effectively, make reasoned decisions, and solve problems efficiently [2]. Othman et al. [3] provide empirical evidence supporting
the beneficial impact of co-curricular activities, specifically debating, on enhancing students' critical thinking capabilities. Their
findings revealed that a significant majority of students reported notable improvements in their thinking abilities due to engaging
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in debate activities. Multiple types of research have shown the relationship between co-curricular activities and skill development;
some of them have focused on specific skills, too, such as networking, leadership, initiatives, communication, and many more.
Siddiky [4] shows that undergraduate students from Bangladesh build an all-round development by participating in Co-curricular
Activities. Critical thinking, as a specific learning skill, has not been discussed well in any previous study.

The government's encouragement of co-curricular activities reflects an understanding of the need for a holistic educational
approach that fosters academic excellence and the development of essential life skills. Ahmad [2] notes that such initiatives are
crucial for ensuring that students achieve a balanced development of their academic abilities and personal traits. Furthermore,
Laraib et al. [5] argue that co-curricular activities foster personal passions, develop strengths, promote self-improvement, and
enhance team cohesion. Through these activities, students are provided with diverse opportunities to refine their cognitive and
social skills while experiencing moral and aesthetic growth.

This study investigates how organizations focused on co-curricular activities, specifically the Dhaka University Debating
Society, contributes to developing critical thinking abilities among university students. Co-curricular activities in higher
education contexts play a vital role in supplementing academic learning by providing practical experiences that enhance students'
cognitive and personal growth. This study sets itself apart by explicitly focusing on how a co-curricular activity-based club,
namely the Dhaka University Debating Society, which has been working on oratory activity-based CCAs for the last 4 decades,
implements policies to foster critical thinking among its members and examines the benefits that participants derive from
engaging in such activities in terms of their critical thinking development including cognitive and personal development. This
approach aims to enrich the existing body of knowledge by highlighting the specific impacts of co-curricular activities, as
practiced by this organization, on students' cognitive and personal development.

The study aims to uncover the unique mechanisms and interactions that facilitate critical thinking skills, thereby providing a
comprehensive understanding of the potential of co-curricular activities in enhancing cognitive and personal growth.

The research formulated the following research questions:
1) What types of policy provisions does the Dhaka University Debating Society have to promote critical thinking?
2) How do the oratory practices of the Dhaka University Debating Society help to develop critical thinking?

2. Literature Review

The literature review explores the role of co-curricular activities in developing students' critical thinking skills. Co-curricular
activities are a crucial component of a student's overall education. Any program, activity, or educational experience taught
outside of the regular classroom and supplements the needs of the standard academic curriculum is referred to as co-curricular [6].
Through co-curricular activities, students discover and grow in their areas of interest and aptitude and acquire the soft skills and
competencies necessary to succeed in a demanding environment. The significance of co-curricular activities (CCAs) in
educational settings has increasingly been recognized for their contribution to the holistic development of students [7]. Co-
curricular activities offer a broad spectrum of benefits beyond the traditional academic curriculum, enhancing soft skills crucial
for thriving in the 21st century [8]. These activities, encompassing debate, public speaking, and more, are vital for skill
development in various social, cognitive, and ethical domains [9-11]. The educational landscape acknowledges the profound
impact of CCAs in fostering an environment conducive to developing critical thinking abilities. It is well-documented that
engaging in CCAs, especially oratory practices like debate, significantly enhances critical analytical skills, problem-solving
capabilities, and intellectual flexibility [3, 12].

Co-curricular activities (CCAs) have increasingly been recognized for their role in fostering critical thinking and holistic
development in students. The National Youth Policy 2017 of Bangladesh further underscores the importance of such activities,
particularly debate, as a tool for developing leadership and critical thinking skills among youth [13]. Through these initiatives,
the Bangladesh government encourages educational institutions to integrate structured debates and public speaking into their
curricula to nurture informed and analytical citizens, aligning with the broader goals of national progress. The existing literature
on the role of CCAs, such as debating clubs, in developing critical thinking highlights the significant impact of structured
activities on both cognitive and personal development. Recent research emphasize that structured extracurricular activities,
including debate clubs, enhance students' cognitive performance by improving concentration and reducing stress, thus fostering
critical thinking [14]. Similarly, another study highlights those structured activities, such as academic clubs, foster critical
thinking, problem-solving, and communication skills, supporting the notion that extracurricular activities like debating can
provide environments conducive to developing higher-order cognitive skills [15]. Furthermore, the study underscores the
importance of policy provisions and structured frameworks within extracurricular activities to ensure that students achieve both
cognitive and personal growth, aligning with the focus on the policy provisions of DUDS. Similar research also explores how
structured extracurricular tutoring positively impacts cognitive abilities, such as reasoning and analytical thinking, which are
central to critical thinking, and emphasize how factors like family income and gender moderate the benefits of such activities [16].
Another study examines how policy provisions and structured practices in educational settings, particularly through speaking and
listening tasks, support critical thinking development, paralleling the oratory practices in debating clubs like the Dhaka
University Debating Society (DUDS) [17]. In line with this, another study [18] links structured activities to the enhancement of
self-esteem, communication, and academic performance—skills integral to critical reasoning in debates. Moreover, structured
activities like hackathons promote teamwork, problem-solving, and leadership, all of which contribute to critical thinking in
structured debate settings [19]. Collectively, these studies support the idea that structured activities not only enhance cognitive
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abilities but also prepare students for real-world challenges by fostering critical thinking through engagement, policy, and
structured interaction.

Apart from the above findings, Prior research underscores the role of debate and argumentation in cultivating critical
thinking. Studies by Brown [20] and Colbert [21] have demonstrated that debate activities facilitate the development of essential
critical thinking skills, such as analyzing the reliability of sources, recognizing inconsistencies, and prioritizing relevant
arguments. Furthermore, Andrews [22] and Greenstreet [23] highlight debate as a platform that prompts learners to engage with
diverse perspectives and rigorously evaluate evidence. In addition, Alsaleh [10], Mancha and Ahmad [1] as well as Singh [8] and
found that participation in discussions and debating enhances cognitive and ethical skills. The importance of debate as a critical
thinking exercise is further emphasized by Othman et al. [3] who highlight its role in fostering logical explanation and problem-
solving capabilities. Moreover, the conceptual framework by Baxter and Jack [24] serves as a foundation for understanding the
relationship between debate and critical thinking, as cited ( see Figure1) by McGregor [25] and further analyzed in the works of
Butt [26] and Van Eemeren [27]. This comprehensive analysis, supported by empirical evidence and theoretical models,
underscores the vital role of co-curricular activities in shaping students' critical thinking abilities, thereby addressing the gap
identified in the existing literature on the subject.

Figure 1
Conceptual framework of critical thinking

Although studies on the impact of co-curricular activities on student development have examined the benefits these activities
offer in terms of personal growth and academic achievement [8], these studies have not delved deeply into the specific
mechanisms through which structured debate, as a co-curricular activity, enhances critical thinking skills among [3]. Further,
while the importance of developing critical thinking skills through educational practices is widely recognized [28, 29], the
literature has seldom explored in detail how the unique environment and practices of debate clubs like DUDS specifically
contribute to this development [26, 30].

In addition, although numerous studies in education and psychology have identified the general benefits of co-curricular
participation for student engagement and skill acquisition [8], little analytic attention has been paid to the specific cognitive
processes involved in debate that facilitate critical thinking. This oversight in the literature suggests a gap in understanding how
debate, as a structured form of co-curricular activity, uniquely contributes to cognitive development by emphasizing
argumentation, evidence evaluation, and fostering analytical skills. Further examination into how these aspects of debate practice
enhance critical thinking can provide valuable insights into the mechanisms at play, which could inform educational strategies
and policy development to maximize the benefits of co-curricular engagement.

As a case study, this study aims to bridge the identified gap by examining how the Dhaka University Debating Society
operationalizes co-curricular activities to foster critical thinking among university students. Through an analysis grounded in the
conceptual framework proposed and supported by McGregor [25], this study seeks to unravel the intricacies of argumentation,
reasoning, and evidence evaluation within the context of DUDS's activities.

3. Research Methodology
This study adopts a qualitative research design, employing a case study approach to explore how the Dhaka University

Debating Society (DUDS) fosters critical thinking in its participants. The research aims to provide a comprehensive
understanding of the impact of co-curricular activities on critical thinking development by utilizing semi-structured interviews
and analysis of relevant documents, including the organization's constitution, history, policies, and competition outcomes.

3.1. Research approach
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The selection of a qualitative research methodology is particularly well-suited for exploring the Dhaka University Debating
Society (DUDS) due to its emphasis on capturing individuals' nuanced experiences, perceptions, and behaviors within social
phenomena. Qualitative research's flexible design, reliance on open-ended questions, and employment of diverse data sources
such as interviews and observations enable a deep understanding of the intricate dynamics within educational settings [31-33].
This approach facilitates an in-depth exploration of DUDS's complex social processes, experiences, and organizational culture,
highlighting how co-curricular activities contribute to the development of critical thinking skills [34].

Moreover, as elucidated by Baxter and Jack [24], the case study methodology complements the qualitative approach by
offering a framework for examining phenomena within their real-life contexts using multiple data sources. This integration
ensures a comprehensive analysis of DUDS, capturing the organization's multifaceted nature and its impact on participants'
critical thinking development from multiple perspectives. Using a case study approach allows investigating DUDS's policy
provisions, oratory practices, and their effectiveness in promoting critical thinking among its members, providing valuable
insights into the specific mechanisms through which these educational experiences foster such skills.

3.2. Participants and sampling

The University of Dhaka, celebrating its centenary, is a prestigious institution in Bangladesh with a low acceptance rate. The
Dhaka University Debating Society (DUDS), established in 1982, has led the university's debate community for 40 years. It
organizes debates, public speaking events, workshops, seminars, and study circles, boasting a constitution, updated policies, a 33-
member executive committee, and over 1,000 general members. DUDS's structured and comprehensive approach makes it ideal
for a case study on co-curricular activities and critical thinking. The study adopts a purposive sampling strategy, focusing on the
Dhaka University Debating Society (DUDS) to explore its policies' role in promoting critical thinking. As explained by Bhardwaj
[35], this non-probability sampling technique was chosen for its effectiveness in targeting a specific participant group that could
offer insights into the research questions despite potential risks of selection bias. The research involved collecting DUDS's
constitution from their yearly magazine "Protibaak" with the office secretary's consent, emphasizing ethical considerations and
the importance of confidentiality in participant interactions. A total of 16 participants were interviewed, including executive
committee members, general members, representatives with recent competition experience, and advisors, selected via quota
sampling to ensure a diverse representation of perspectives. Quota sampling was employed to ensure balanced representation
from key participant categories within the DUDS, including general members, executive members, representatives with recent
competition experience, and mentors. The sample breakdown includes 4 participants from each group, ensuring a diverse range
of perspectives and experiences are captured. This approach was chosen to provide a comprehensive understanding of how
various roles of the students within DUDS contribute to the development of critical thinking skills, offering insights that are
reflective of the society's entire membership structure. Data collection focuses on an in-depth examination of DUDS's policies
and their impact on fostering critical thinking among members.

3.2.1. Participants’ selection criteria

The study employed purposive and quota sampling to ensure a balanced and diverse set of participants, which was necessary
to achieve the research goals of understanding how co-curricular activities like debate contribute to critical thinking. Purposive
sampling was used to deliberately select individuals who are involved in debate activities and could offer rich insights, while
quota sampling was utilized to ensure that each participant category (general members, executive members, representatives with
recent competition experience, and mentors) was evenly represented. This helped mitigate bias and ensured diverse perspectives
across different roles within the DUDS.

The rationale of selecting 16 participants, with 4 participants from each group, was designed by the need to strike a balance
between depth and diversity in qualitative research. With four participants from each group, the study ensures representation
from different levels of students’ involvement within the debate club—general members who are less engaged, executive
members who are more involved in decision-making, representatives with competition experience who bring practical insights,
and mentors who guide others. This equal distribution helps capture the range of experiences and insights into how debate
activities foster students’ critical thinking, making the data both manageable and comprehensive.

3.3. Data collection

To ensure the replicability of this study, the data collection process implemented several methods. Data was collected
through triangulation methods, which included document analysis and semi-structured interviews. The first step involved an
explicit analysis of the DUDS’s constitution to gain a comprehensive understanding of the organization's policies, practices, and
structural framework. This document analysis provided the foundational knowledge necessary to assess how DUDS promotes
critical thinking among its members through its established policies. In parallel, semi-structured interviews were conducted both
face-to-face and over the phone. This method was chosen for its flexibility, allowing participants to provide nuanced and detailed
responses regarding their experiences with DUDS. Interviews focused on exploring participants’ perceptions of how DUDS’s
oratory practices—such as debate sessions, workshops, and public speaking—contributed to the development of their critical
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thinking skills. The interview format ensured depth and richness in the data by giving participants room to discuss the specific
mechanisms through which they believe debate activities foster critical thinking.

Quota sampling was used to ensure diverse perspectives were included from different participant groups. The participants
(n=16) were purposefully selected to represent a range of roles within the DUDS community, including executive committee
members, advisors, general members, and debaters. This diversity allowed for a balanced understanding of how involvement at
various levels influences critical thinking development. Participant demographics were recorded to enhance transparency and
replicability, collecting key information such as age range, gender, prior experience with debate, years in their current position
within DUDS, and their overall experience with debating.

This triangulated approach allowed for a systematic examination of both the formal policies and the individual experiences
of those involved in DUDS. It facilitated a comprehensive understanding of how society fosters critical thinking skills among its
members, with demographic information ensuring a broader perspective on how different roles and experiences contribute to this
development (see from Table 1).

Table 1
Demographic data of the participants

Category Name Age Gender Duration of the
affiliation with the club

Participation in oratory
activities (following
the club member’s
attendance sheet)

Studentship status

General
Members

Participant 1 20 Male

0 to 2 years Often

Undergraduate
Participant 2 21 Male Undergraduate
Participant 3 21 Female Undergraduate
Participant 4 20 Female Undergraduate

Executive
Members

Participant 1 23 Male

2 to 4 years Often

Undergraduate
Participant 2 23 Male Undergraduate
Participant 3 22 Male Undergraduate
Participant 4 23 Female Undergraduate

Debaters
Participant 1 21 Female

0 to 4 years Regular

Undergraduate
Participant 2 23 Male Undergraduate
Participant 3 23 Male Undergraduate
Participant 4 22 Female Undergraduate

Advisors
Participant 1 24 Female

5 years and above Regular
Postgraduation

Participant 2 25 Female Postgraduation
Participant 3 24 Male Postgraduation
Participant 4 25 Male Postgraduation

3.4. Confounding variables and biases

In this study, potential confounding variables and biases include participant selection bias, variations in debate formats, and
the prior experiences of participants. The use of purposive and quota sampling methods to select 16 participants (including
general members, executive members, representatives with recent competition experience, and mentors) may introduce selection
bias, as those more actively involved in the debating club might already exhibit advanced critical thinking skills, which could
skew the findings. Furthermore, differences in debate formats (e.g., parliamentary vs. policy debates) and the specific topics
debated could influence the development of critical thinking in different contexts. Participants' prior exposure to debating or
similar activities may also act as a confounding variable, as those with more experience may naturally demonstrate higher levels
of critical thinking.

3.5. Mitigating bias

To mitigate the potential for selection bias, the researchers included participants from various roles within the debating club,
ensuring a diverse range of perspectives from individuals with different levels of involvement, such as general members,
executive members, and mentors. This approach allowed for a broader view of how debate activities contribute to critical
thinking development, while acknowledging that those with higher involvement may already possess enhanced critical thinking
abilities. To address the impact of varying debate formats, interviews and data collection were standardized across participants.
Additionally, a horizontal approach to data analysis was applied to identify similarities and differences in responses, further
mitigating bias by ensuring a comprehensive understanding of participant perspectives. However, future studies should consider a
larger, more diverse sample that includes individuals with varying levels of debate experience and explore how different debate
formats uniquely influence the development of critical thinking skills.



International Journal of Changes in Education Vol. Iss. 2024

______________________________________________________________________________

6

3.6. Ensuring transparency and applicability

To ensure transparency and applicability in how critical thinking was assessed, the study utilized a conceptual framework
consisting of six indicators: accuracy of observation, use of evidence, reliability of sources, generalization, reasoning, and
prediction. These indicators were used to guide both the Deductive Content Analysis of the DUDS’s policy documents and the
Inductive Thematic Analysis of interview data. For instance, students’ ability to critically assess the accuracy of observations
during debates and their use of evidence in forming arguments were key measures. Additionally, the study examined how
students could generalize arguments beyond specific topics and reason logically through different debate formats. By using these
specific indicators of critical thinking, the study ensured that the data collection and analysis process could systematically capture
the development of these skills across different participant roles and debate activities.

Expanding on this, the inclusion of both document analysis and semi-structured interviews allowed for a robust triangulation
approach, which further validated the reliability of the findings by cross-referencing participants' perceptions with documented
policies and practices. Additionally, a horizontal data analysis approach was applied to identify similarities and differences across
students’ responses from different categories (i.e., general members, executive members, representatives, and mentors) further
mitigating bias and ensuring a more comprehensive understanding of how critical thinking skills were developed.

3.7. Data analysis

In this study, qualitative data from the Dhaka University Debating Society's constitution and semi-structured interviews
were analyzed using Barun and Clark’s [36] thematic analysis and deductive content analysis to uncover how the society's
policies and practices foster critical thinking among its members. Through the examination of the document and in-depth
interviews, key themes related to argumentation, inspection, and deduction were identified and analyzed, guided by a conceptual
framework of critical thinking that included indicators like accuracy of observation and use of evidence [9, 28, 43]. This
methodological approach enabled a comprehensive understanding of the intricate ways in which DUDS contributes to the
cognitive development of its participants.
3.7.1. Deductive content analysis

This study's qualitative data analysis process involved a detailed deductive content analysis approach, guided by a pre-
existing theoretical framework to identify themes directly relevant to critical thinking within the Dhaka University Debating
Society (DUDS) constitution [37]. Following the conceptual framework, potential themes such as argumentation, inspection, and
deduction were identified and refined [36, 38, 39]. The researcher organized codes under these themes to analyze how DUDS
policies foster critical thinking, emphasizing a structured and targeted examination of the document to understand the topic
comprehensively.

3.7.2. Thematic content analysis

A thematic content analysis approach was employed in analyzing the interview data from 16 participants, as outlined by
Braun and Clarke [36]. The process began with thoroughly familiarizing the data through multiple readings and transcriptions,
allowing for immersion in the dataset and the identification of key themes and patterns [40]. Initial codes were generated through
open coding and inductive analysis without pre-set codes, enabling the discovery of emergent themes and hidden meanings
within the data. This process facilitated a deep understanding of the participants' insights related to the research questions,
effectively employing Braun and Clarke's [36] method for qualitative analysis.

4. Result

This study examines the impact of co-curricular activities on the development of critical thinking skills among students. In
this study, deductive content analysis illuminated the Dhaka University Debating Society's policy framework, focusing on themes
like argumentation, inspection, and deduction to explore its role in fostering critical thinking. Thematic analysis of interviews
revealed insights into DUDS's practices and their impact on members' critical thinking skills, covering diverse perspectives,
rational thinking, decision-making, communication, and collaboration.

4.1. Policy provisions of Dhaka University Debating Society

In this regard, the study’s final themes, Argumentation, Inspection, and Deduction, directly respond to this question by
illustrating the policies and frameworks DUDS has in place to foster critical thinking among its members. These themes were
developed through deductive content analysis of the DUDS constitution, emphasizing activities that enhance logical reasoning,
scrutinize arguments, and practice deductive reasoning. For instance, the focus on argumentation aligns with policies designed to
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engage students in debate and discussion, promoting critical analytical skills. Inspection and deduction themes reveal society’s
emphasis on evaluating arguments and applying logical frameworks, which are crucial for critical thinking.

4.1.1. Argumentation

The Dhaka University Debating Society promotes critical thinking through its policy provisions emphasizing argumentation,
cognitive development, and research work. By engaging students in debate and discussions, DUDS provides a platform for
developing critical analytical skills, as reflected in the policies stating ( see Appendix 2), "DUDS teaches to enhance logical sense
through its activities and helps become a rational human being". and "To make debate a creative and informative co-curricular
activity, it is important to conduct or help in such research works that can be fruitful for the debaters". These policies underline
DUDS's commitment to enhancing students' logical reasoning and research capabilities, addressing the research question on the
types of policy provisions DUDS must foster critical thinking.

4.1.2. Inspection

The DUDS enhances critical thinking through policies focusing on inspection, including debate workshops, study circles,
and research on debate topics. These provisions allow students to critically evaluate their argumentation skills and deepen their
understanding of various subjects. Specifically, DUDS constitution highlights the importance of structured debate workshops and
study groups, stating, "To create expert debaters, it is important to arrange regular workshops on theories and other
knowledgeable sources". This approach directly addresses the research question concerning the types of policy provisions DUDS
employs to promote critical thinking among its members.

4.1.3. Deduction

DUDS promotes critical thinking through policies focused on the deduction, fostering community building among debate
clubs and connectivity among debaters. DUDS Constitution states, “To improve the caliber of debate conducted at DUDS, it is
imperative to maintain open lines of contact and cooperate with other debate organizations around the nation as well as
international level,” highlighting the importance of collaboration and interaction. This policy provision directly addresses the first
research question by showcasing how DUDS implements structures to enhance critical thinking among students through
community engagement and fostering a supportive debate environment.

The Dhaka University Debating Society's (DUDS) policy provisions show promise in fostering critical thinking through
organized events including workshops, research, and debate, which improve analytical and logical reasoning abilities. The focus
on reasoning, analysis, and inference encourages the full growth of critical thinking. There are still areas where these policies
need to be practically implemented, such as the need for more varied and inclusive participation and a stronger emphasis on
multidisciplinary integration to extend the reach of critical thinking beyond conventional debate subjects. The addition of
feedback mechanisms to help these policies get better all the time could make them even more effective.

4.2. Practices to address critical thinking

The themes of Diverse Perspectives, Rational Thinking, Decision-making, Communication & Collaboration derived from
thematic analysis of interviews with DUDS members elucidate how oratory practices contribute to the development of critical
thinking. These themes highlight the practical aspects of DUDS's activities that encourage members to engage with different
viewpoints (Diverse Perspectives), apply logic and reason in discussions (Rational Thinking), make informed decisions based on
debate outcomes (Decision Making), and effectively communicate and work together (Communication & Collaboration). Each
theme illustrates a facet of how participation in DUDS's oratory activities cultivates the essential skills associated with critical
thinking, such as the ability to analyze complex issues from various angles, reason logically, make sound judgments, and
articulate ideas clearly.

4.2.1. Diverse perspectives

DUDS enhances critical thinking through oratory practices that emphasize diverse perspectives and the evaluation of varied
ideologies. Participants like Rajib and Asif (pseudo names) note that debates at DUDS encourage engagement with different
backgrounds and perspectives, fostering the ability to think outside the box. Taher (pseudo name) highlights the importance of
challenging one's beliefs and considering alternative viewpoints, echoed by others who emphasize that debates improve the
ability to articulate ideas coherently and think critically about multiple perspectives. The themes address Research Question 2 by
illustrating how DUDS's focus on multidimensional thinking, challenging personal beliefs, and fostering creativity through
debate and public speaking significantly contribute to developing critical thinking skills.

4.2.2. Rational thinking
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The oratory practices of DUDS are pivotal in fostering rational thinking, a crucial aspect of critical thinking. Hasib and
Ahmed (pseudo names) express concerns about DUDS's effectiveness in providing learning opportunities, stating, "DUDS is
more of a political club than a debating society" and "DUDS doesn't do much to improve the skills of its members, it's up to the
individual to take the initiative and learn." Other participants like Asif and Nur (pseudo names) offer a contrasting perspective.
They highlight society's role in encouraging a culture of inquiry and critical evaluation, with Asif (pseudo name) emphasizing,
"Debate helps you to learn the art of asking WHY, including your ideologies," and others underscoring the importance of
questioning and challenging the status quo. This dichotomy addresses Research Question 2 by illustrating the debate's capacity to
cultivate critical thinking through rational thinking and encourage questioning and analytical evaluation of complex issues.

4.2.3. Decision making

The oratory practices of the DUDS significantly contribute to developing critical thinking skills through decision-making.
As highlighted by participants, decision-making in debates requires judges to evaluate arguments critically; as Hasib (pseudo
name) states, "Judges are experts on the topic, so they can easily identify valid arguments and flaws in reasoning." Furthermore,
Naimul (pseudo name) emphasizes the role of theory in debates, "The use of theories and conceptions as evidence is encouraged
by DUDS. The application of theories in a debate helps to reach judgments based on solid reasoning." This approach ensures that
debaters enhance their ability to identify and correct misinformation and apply theoretical knowledge to strengthen their
arguments and decision-making capabilities. The incorporation of study circles, as mentioned by Ariful (pseudo name), and the
observation of facial expressions for cues, as noted by Taher (pseudo name), further refine the debaters' decision-making skills,
showcasing how DUDS's oratory practices foster a comprehensive development of critical thinking.

4.2.4. Communication and collaboration

The oratory practices of the DUDS play a significant role in enhancing critical thinking through developing communication
and collaboration skills. Participants universally acknowledged that the ability to articulate arguments coherently and the
collaboration in diverse teams promote critical thinking, as per the quotations, "DUDS sessions help increase confidence by
requiring people to speak in front of others and defend their points," and "Making eye contact during the session also helps
participants connect with their audience and persuade them of their arguments." These practices necessitate a deep understanding
of topics, encourage questioning and analyzing from multiple perspectives, and foster an inclusive environment that challenges
existing norms, stimulating critical thinking. The emphasis on public speaking, inclusivity, and cooperative learning
environments underlines how DUDS's oratory practices contribute to developing critical thinking, addressing Research Question
2 by illustrating the multifaceted ways debate and communication activities cultivate critical analytical skills among participants.

Dhaka University Debating Society (DUDS) engages its members in debates and public speaking events to enhance their
analytical skills and critical thinking. Strengths include promoting logical reasoning, challenging personal beliefs, and
encouraging multidimensional thinking. However, gaps exist in practical implementation, with some members noting a lack of
structured support for skill development and a need for greater inclusivity and interdisciplinary integration.

5. Discussion

The study's insights resonate with existing literature, emphasizing the multifaceted benefits of debate, including enhanced
logical reasoning, communication skills, and the ability to engage with diverse perspectives [3]. These findings align with the
broader academic consensus on the value of debate in fostering critical analytical skills and intellectual flexibility, contributing to
a more nuanced understanding of complex [20, 21].

The study emphasizes argumentation as a means to develop critical thinking, which mirrors the literature's identification of
argumentation's role in refining thought processes and encouraging skepticism [10, 26, 41]. However, this study extends the
literature by demonstrating DUDS's unique approach in utilizing policy provisions and activities to encourage a comprehensive
development of critical thinking, addressing gaps in the literature regarding the practical application of debate in educational
contexts.

Nevertheless, while some literature raises concerns about the efficacy of debate formats in genuinely promoting critical
thought [23, 26] this study presents a more optimistic view. It showcases how DUDS's structured debates and oratory practices,
underpinned by a supportive policy framework, effectively nurture critical thinking skills. The findings address previous
skepticism by illustrating the conditions under which debate can indeed foster critical thinking, such as providing feedback and
encouraging consideration of opposing viewpoints [20].

Besides these, this study reinforces the essential role of debate and oratory activities in developing critical thinking skills,
confirming findings from recent literature on the subject. Structured activities like those organized by the DUDS provide an
environment conducive to nurturing higher-order cognitive abilities, such as reasoning, analytical thinking, and decision-making
[14, 16]. The study demonstrates that DUDS’s structured debates, supported by specific policy provisions, not only enhance
critical analytical skills but also foster a holistic approach to student growth, encompassing both cognitive and personal
development, as outlined by other relevant researches [15, 17].
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These findings align with structured activities like hackathons, which underscore the importance of teamwork, problem-
solving, and leadership—skills integral to structured debate settings [19]. Furthermore, the study supports the view that debate
clubs and similar co-curricular activities facilitate logical reasoning and effective communication skills, as well as an openness to
diverse perspectives. This addresses skepticism raised in prior research about debate’s impact on critical thinking by showing the
practical benefits of feedback and active engagement with differing viewpoints [20].

The results of this study also bridge gaps in literature by providing empirical support for how structured activities in
educational settings contribute uniquely to critical thinking. In particular, the DUDS model, with its emphasis on structured
frameworks and feedback, offers educators a concrete example of how policy-backed co-curricular activities can be implemented
effectively within academic curricula to achieve cognitive and personal growth in students. This supports the claim made by
other researchers [14, 17], who emphasize the role of structured frameworks in enhancing cognitive skills and reducing stress,
thus fostering a more comprehensive critical thinking approach. These insights contribute valuable knowledge for educators and
institutions aiming to incorporate structured debate as a tool for enhancing students' critical thinking and holistic development.

In addition, this study bridges the gap in the literature regarding the influence of oratory practices on critical thinking
development. By detailed examination of themes like diverse perspectives and rational thinking, it elucidates how DUDS's
practices cultivate critical analytical skills, decision-making capabilities, and effective communication [10, 12]. Also, a critical
thinker formulates essential questions accurately and collects and evaluates pertinent information to make informed decisions [2,
42, 43]. which aligns with the finding that denotes decision-making through debate practices. Besides, when there is inadequate
information or logic to support a conclusion, a critical thinker abstains from making a judgment [44, 45]. Students who
participate in co-curricular activities have the chance to acquire soft skills that are needed in the workforce, such as problem-
solving, leadership, communication, and teamwork [6]. These findings extend the literature by offering empirical evidence of
how debate and oratory activities can be structured to advance critical thinking among participants, moving beyond theoretical
discussions to provide actionable insights for educational practitioners.

Overall, this study addresses existing gaps in literature by providing a comprehensive analysis of how DUDS's policies and
practices in debate and oratory activities contribute to critical thinking development. It affirms the value of argumentation,
skepticism, and diverse perspectives as essential to critical thinking while also presenting a framework for effective debate
education that can be replicated in similar educational settings.

Future research could explore the longitudinal impact of debate and oratory practices on critical thinking skills across
different educational levels and disciplines, incorporating a broader demographic to understand cultural and contextual variations.
Additionally, investigating the role of digital platforms in debate education and their effectiveness in promoting critical thinking
in virtual learning environments could offer valuable insights for adapting to contemporary educational challenges. Additionally,
integrating some forms of co-curricular activity such as debate in the national curriculum might help to robust the students'
practice-based learning.

5.1. Limitations

While this study provides valuable insights into how co-curricular activities, particularly debate, foster critical thinking
skills, there are several limitations to consider. First, the sample size of 16 participants, though representative of various roles
within the DUDS, may not fully capture the broader student population's experiences. This limits the generalizability of the
findings to other debate clubs or educational contexts. Additionally, the study focuses primarily on qualitative data collected
through semi-structured interviews and document analysis, lacking quantitative measures that could more objectively assess
improvements in critical thinking skills.

5.2. Conclusion

This study concludes that the DUDS plays a significant role in fostering critical thinking among its members through both
its policy provisions and oratory practices. The findings directly address the research questions: first, by demonstrating that
DUDS’s structured policies actively promote critical thinking through activities such as debate workshops, study circles, and
collaborative events; and second, by revealing that the society’s oratory practices, such as debates and public speaking, encourage
members to engage with diverse perspectives, apply logical reasoning, and improve decision-making skills. To further enhance
this impact, it is recommended that DUDS focuses on encouraging collaboration and teamwork, promoting organized and
rational thinking, stimulating creativity in public speaking, developing skepticism and open-mindedness, and integrating theories
and concepts in debates. Implementing these recommendations will refine the debating experiences and equip participants with
the critical thinking skills necessary for academic and professional success, addressing both the identified literature gaps and
practical educational needs.

5.3. Implications

This study elucidates the significant implications of Dhaka University Debating Society's (DUDS) co-curricular activities in
bolstering critical thinking among students, highlighting the potent blend of policy provisions and oratory practices in nurturing
diverse perspectives, rational thinking, decision-making, and collaborative skills. By delving into the thematic cores of
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argumentation, inspection, and deduction, it bridges existing gaps in the literature, presenting a nuanced understanding of debate's
multifaceted role in enhancing critical analytical capabilities and intellectual agility. Furthermore, it substantiates the practical
efficacy of debate and oratory practices in an educational context, offering insights and frameworks that could be instrumental for
educators and institutions aiming to foster critical thinking skills through co-curricular engagement.

While this case study provides valuable insights into the role of co-curricular activities, specifically the DUDS, in fostering
critical thinking, the findings have broader applicability beyond this specific context. The structured policies and oratory
practices highlighted in this study can serve as a model for similar student organizations in other educational institutions across
the country. Additionally, the study's focus on debate-based activities suggests that other co-curricular activities, such as public
speaking or group discussions, may also enhance critical thinking skills in students. Further research could be done in
comparative analysis with similar initiatives in universities across different cultural and institutional contexts would add depth
and provide further validation, potentially informing educational policies aimed at integrating co-curricular activities more
broadly to promote critical thinking across diverse learning environments.

5.4. Further research

Further research could address these limitations by expanding the sample size and incorporating a quantitative assessment
such as pre-tests and post-tests of critical thinking skills. Longitudinal studies could also be valuable in examining how sustained
participation in debate influences critical thinking over time. Moreover, future studies should explore how these findings can be
applied across different educational institutions and cultural contexts, to determine whether the observed benefits of debate
extend beyond the specific context of DUDS. Lastly, investigating the role of digital debate platforms and their potential in
fostering critical thinking in virtual environments could provide valuable insights for modern educational practices.

Acknowledgement

Dhaka University Debating Society, as the source of data, has significantly helped with providing information from its
members and the policy provision of it.

Ethical Statement

This study does not contain any studies with human or animal subjects performed by any of the authors.

Conflicts of Interest

The authors declare that they have no conflicts of interest to this work.

Data Availability Statement

All interview recordings have been retained for potential future use, if necessary. The analyzed documents have also been
preserved for verification purposes.

Author Contribution Statement

Conceptualization: A.S.M. Kamrul Islam.Methodology: A.S.M. Kamrul Islam, Mohammad Mahboob Morshed.
Validation: A.S.M. Kamrul Islam, Mohammad Mahboob Morshed, Laila Noor. Formal analysis: A.S.M. Kamrul Islam.
Investigation: A.S.M. Kamrul Islam. Resources: A.S.M. Kamrul Islam.Writing - original draft: A.S.M. Kamrul Islam.
Writing - review & editing: A.S.M. Kamrul Islam, Mohammad Mahboob Morshed, Laila Noor. Visualization: A.S.M. Kamrul
Islam, Laila Noor. Supervision:Mohammad Mahboob Morshed, Laila Noor. Project administration: A.S.M. Kamrul Islam

References

[1] Mancha, S. A., & Ahmad, A. (2016). Co-curricular activities and its effect on social skills. In International conference on
education and regional development, 774-781.

[2] Heard, J., Scoular, C., Duckworth, D., Ramalingam, D., & Teo, I. (2020). Critical Thinking: Skill Development Framework.
AU: Australian Council for Educational Research. https://research.acer.edu.au/ar_misc/41

[3] Othman, M., Sahamid, H., Zulkefli, M. H., Hashim, R., & Mohamad, F. (2015). The effects of debate competition on critical
thinking among Malaysian second language learners. Middle-East Journal of Scientific Research, 23(4), 656-664. DOI:
10.5829/idosi.mejsr.2015.23.04.22001

https://research.acer.edu.au/ar_misc/41


International Journal of Changes in Education Vol. Iss. 2024

______________________________________________________________________________

11

[4] Siddiky, M. N. A. (2019). Developing co-curricular activities and extra-curricular activities for all-round development of the
undergraduate students: A study of a selected public university in Bangladesh. Pakistan Journal of Applied Social Sciences,
10(1), 61–82. https://doi.org/10.46568/pjass.v10i1.101

[5] Sami, A., & Irfan, A. (2020). Academic Achievement of college students based on Co-curricular Activities. Journal of
Management Info, 7(1), 16-23. https://doi.org/10.31580/jmi.v7i1.1344

[6] Shaharuddin, N. B., Jamaludin, A. R., Jamil, S. M., Liyana, N., & Zakaria, N. A. M. S. (2022). Benefits of co-curricular
activities amongst students. BENEFITS, 20(2).

[7] Roslan, N. M., & Hamid, M. S. A. (2020). THE EFFECTIVENESS OF CO-CURRICULAR ACTIVITIES BY
INTEGRATED LIVING SKILLS UNIT IN ENHANCING STUDENTS' SOFT SKILLS. e-BANGI, 17(4), 162-172.

[8] Singh, A. (2017). Effect of co-curricular activities on academic achievement of students. IRA International Journal of
Education and Multidisciplinary Studies, 6(3), 241-254. doi:http://dx.doi.org/10.21013/jems.v6.n3.p4

[9] Ahmad, A., Jamil, M., & Muhammad, Y. (2020). A Co-Curricular Activities: A Case Study on Perspectives of Winning
Secondary School Students. KASHMIR JOURNAL OF EDUCATION, 2(I), 1-28.

[10] Alsaleh, N. J. (2020). Teaching critical thinking skills: Literature review. Turkish Online Journal of Educational Technology,
19(1), 21–39. http://files.eric.ed.gov/fulltext/EJ1239945.pdf

[11] Daniyal, M., Nawaz, T., Hassan, A., & Mubeen, I. (2012). The effect of co-curricular activities on the academic
performances of the students: a case study of the Islamia University of Bahawalpur, Pakistan. Bulgarian Journal of Science
and Education Policy, 6(2), 257.

[12] Nelson, E. A., Deacon, B. J., Lickel, J. J., & Sy, J. T. (2010). Targeting the probability versus cost of feared outcomes in
public speaking anxiety. Behaviour Research and Therapy, 48(4), 282-289. https://doi.org/10.1016/j.brat.2009.11.007

[13] Directorate of Youth Development. (2017). National youth policy 2017 (Draft English version). Ministry of Youth and
Sports, Government of the People's Republic of Bangladesh.
https://dyd.portal.gov.bd/sites/default/files/files/dyd.portal.gov.bd/policies/21e565b2_252f_4f80_bfce_31a1cb33163d/Draft
%20English%20Version%20of%20National%20Youth%20Policy%202017%20(1).pdf

[14] Jägerbrink, V., Glaser, J., & Östenberg, A. H. (2022). Extracurricular pulse activities in school: Students’ attitudes and
experiences. International Journal of Environmental Research and Public Health, 19(22), 15051.
https://doi.org/10.3390/ijerph192215051

[15] Kim, S., Jeong, H., Cho, H., & Yu, J. (2023). Extracurricular activities in medical education: an integrative literature review.
BMC medical education, 23(1), 278. https://doi.org/10.1186/s12909-023-04245-w

[16] Pan, Y., Zhou, D., & Shek, D. T. L. (2022). Participation in after-school extracurricular activities and cognitive ability
among early adolescents in China: moderating effects of gender and family economic status. Frontiers in Pediatrics, 10,
839473. doi: 10.3389/fped.2022.839473

[17] Fernandes, R., Willison, J., & Boyle, C. (2024). Characteristics, prevalence and tensions of critical thinking in Indonesian
high school English language classes resulting from policy-driven teaching. Thinking Skills and Creativity, 53, 101605.
https://doi.org/10.1016/j.tsc.2024.101605

[18] Deer, G., Wu, H., Zhang, L., Tadesse, E., Khalid, S., Duan, C., ... & Gao, C. (2024). Effect of out-of-school visual art
activities on academic performance. The mediating role of socioeconomic status. Plos one, 19(5), e0298901.
https://doi.org/10.1371/journal.pone.0298901

[19] Garcia, M. B. (2022). Hackathons as extracurricular activities: Unraveling the motivational orientation behind student
participation. Computer Applications in Engineering Education, 30(6), 1903-1918. https://doi.org/10.1002/cae.22564

[20] Brown, Z. (2015). The use of in-class debates as a teaching strategy in increasing students’ critical thinking and
collaborative learning skills in higher education. Educationalfutures, 7(1), 39-55.

[21] Colbert, K. R. (1987). The effects of CEDA and NDT debate training on critical thinking ability. The Journal of the
American Forensic Association, 23(4), 194–201. https://doi.org/10.1080/00028533.1987.11951345

[22] Andrews, R. (2015). Critical thinking and/or argumentation in higher education. In M. Davies & R. Barnett (Eds.), The
Palgrave handbook of critical thinking in higher education (pp. 49–62). Palgrave Macmillan US.

[23] Greenstreet, R. (1992). Academic debate and critical thinking: A look at the evidence.
[24] Baxter, P., & Jack, S. (2008). Qualitative case study methodology: Study design and implementation for novice researchers.

The qualitative report, 13(4), 544-559.
[25] McGregor, D. (2007). Developing thinking, Developing learning. UK: McGraw-Hill Education.
[26] Butt, N. (2010). Argument construction, argument evaluation, and decision-making: A content analysis of argumentation

and debate textbooks. USA: Wayne State University.
[27] Van Eemeren, F. H., van Eemeren, F. H., Jackson, S., & Jacobs, S. (2015). Argumentation. Reasonableness and

effectiveness in argumentative discourse: Fifty contributions to the development of Pragma-dialectics, 3-25.
[28] Amalia, Q., Hartono, Y., & Indaryanti, I. (2019). Students’ critical thinking skills in modeling based learning. In Journal of

Physics: Conference Series, 012017.doi: 10.1088/1742-6596/1166/1/012017
[29] Hooley, D. (2007). The importance of high school debate. English Journal, 96(5), 18.
[30] Myers, B. E., & Dyer, J. E. (2006). The influence of student learning style on critical thinking skill. Journal of Agricultural

Education, 47(1), 43-52. DOI: https://doi.org/10.5032/jae.2006.01043
[31] Arifin, S. R. M. (2018). Ethical considerations in qualitative study. International journal of care scholars, 1(2), 30-33.

https://doi.org/10.31436/ijcs.v1i2.82

https://doi.org/10.46568/pjass.v10i1.101
https://doi.org/10.46568/pjass.v10i1.101
https://doi.org/10.31580/jmi.v7i1.1344
http://files.eric.ed.gov/fulltext/EJ1239945.pdf
http://files.eric.ed.gov/fulltext/EJ1239945.pdf
https://doi.org/10.1016/j.brat.2009.11.007
https://dyd.portal.gov.bd/sites/default/files/files/dyd.portal.gov.bd/policies/21e565b2_252f_4f80_bfce_31a1cb33163d/Draft%20English%20Version%20of%20National%20Youth%20Policy%202017%20(1).pdf
https://dyd.portal.gov.bd/sites/default/files/files/dyd.portal.gov.bd/policies/21e565b2_252f_4f80_bfce_31a1cb33163d/Draft%20English%20Version%20of%20National%20Youth%20Policy%202017%20(1).pdf
https://doi.org/10.3390/ijerph192215051
https://doi.org/10.1186/s12909-023-04245-w
https://doi.org/10.1016/j.tsc.2024.101605
https://doi.org/10.1371/journal.pone.0298901
https://doi.org/10.1002/cae.22564
https://doi.org/10.31436/ijcs.v1i2.82
https://doi.org/10.31436/ijcs.v1i2.82
https://doi.org/10.31436/ijcs.v1i2.82


International Journal of Changes in Education Vol. Iss. 2024

______________________________________________________________________________

12

[32] Braun, V., & Clarke, V. (2019). Reflecting on reflexive thematic analysis. Qualitative research in sport, exercise and health,
11(4), 589-597. https://doi.org/10.1080/2159676X.2019.1628806

[33] Denzin, N. K., & Lincoln, Y. S. (2011). The Sage handbook of qualitative research. USA: Sage publications.
[34] Charmaz, K. (2014). Constructing grounded theory. USA: Sage publications.
[35] Bhardwaj, P. (2019). Types of sampling in research. Journal of the Primary Care Specialties, 5(3), 157-163.

https://doi.org/10.4103/jpcs.jpcs_62_19
[36] Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77-101.

https://doi.org/10.1191/1478088706qp063oa
[37] McKibben, W. B., Cade, R., Purgason, L. L., & Wahesh, E. (2020). How to Conduct a Deductive Content Analysis in

Counseling Research. Counseling Outcome Research and Evaluation, 13(2), 156–168.
https://doi.org/10.1080/21501378.2020.1846992

[38] Kyngäs, H., Kaakinen, P. (2020). Deductive content analysis. In The Application of Content Analysis in Nursing Science
Research, 23-30. https://doi.org/10.1007/978-3-030-30199-6_3

[39] Pandey, J. (2019). Deductive approach to content analysis. In Qualitative techniques for workplace data analysis, 145–169.
[40] Vaismoradi, Mojtaba & Snelgrove, Sherrill (2019). Theme in Qualitative Content Analysis and Thematic Analysis. In

Forum Qualitative Sozialforschung / Forum: Qualitative Social Research, 20(3). http://dx.doi.org/10.17169/fqs-20.3.3376.
[41] Al Giffari, F., & Wiyanarti, E. (2021). Student Debate Club dalam Pembelajaran Sejarah. FACTUM: Jurnal Sejarah Dan

Pendidikan Sejarah, 9(2), 203-210.
[42] Machete, P., & Turpin, M. (2020). The use of critical thinking to identify fake news: A systematic literature review. In

Responsible Design, Implementation and Use of Information and Communication Technology: 19th IFIP WG 6.11
Conference on e-Business, e-Services, and e-Society, I3E 2020, Skukuza, South Africa, April 6–8, 2020, Proceedings, Part II
19, 235-246. https://doi.org/10.1007/978-3-030-45002-1_20

[43] Paul, R., & Elder, L. (2019). The miniature guide to critical thinking concepts and tools. USA: Rowman & Littlefield.
[44] Dekker, T. J. (2020). Teaching critical thinking through engagement with multiplicity. Thinking Skills and Creativity, 37,

100701. https://doi.org/10.1016/j.tsc.2020.100701
[45] Ennis, R. H. (2018). Critical thinking across the curriculum: A vision. Topoi, 37(1), 165-184.

https://doi.org/10.1007/s11245-016-9401-4

How to Cite
Islam, A. K., Morshed, M. M., & Noor, L. (2024). Role of Co-Curricular Activities in Developing Critical Thinking: A Case

Study of a University-Based Debating Club in Bangladesh. International Journal of Changes in Education.
https://doi.org/10.47852/bonviewIJCE42023693

https://doi.org/10.1080/2159676X.2019.1628806
https://doi.org/10.1080/2159676X.2019.1628806
https://doi.org/10.4103/jpcs.jpcs_62_19
https://doi.org/10.4103/jpcs.jpcs_62_19
https://doi.org/10.4103/jpcs.jpcs_62_19
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1007/978-3-030-30199-6_3
https://doi.org/10.1007/978-3-030-30199-6_3
https://doi.org/10.1007/978-3-030-45002-1_20
https://doi.org/10.1016/j.tsc.2020.100701
https://doi.org/10.1007/s11245-016-9401-4
https://doi.org/10.1007/s11245-016-9401-4
https://doi.org/10.1007/s11245-016-9401-4


International Journal of Changes in Education Vol. Iss. 2024

______________________________________________________________________________

13

Appendix

Appendix 1:

Qualitative data collection form (16 Respondents)

(Question No: 1-8 have been developed focusing on RQ 2)

Name:

Department:

Session:

Position in DUDS: General Member/Executive Member/Debater/Mentor

Questions:

1. How do you believe that the co-curricular activity of "debate" or "speech" has helped you develop certain skills?
2. Is it possible to develop critical thinking skills through DUDS's debate practice?

If the answer to the above question is yes:

3. How can DUDS's debate practice facilitate the development of critical thinking skills?
4. How can DUDS help enhance the ability to "infer" or "hypothesize"?
5. How can DUDS's debate practice impact an individual's ability to reason and apply logic?
6. In what ways do you believe DUDS assists in mastering the skill of generalization?
7. How can DUDS's debate practice help develop observation skills?
8. How do DUDS's co-curricular activities assist in verifying the reliability or credibility of a source?
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